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English as a Second Language (ESL) courses are designed for students who have not 
acquired proficiency listening, speaking, reading and writing in English to cope with the demands 
of the regular school program. . This would normally include new arrivals to Canada. ESL 
courses are intended to help students: 
• develop and maintain confidence and a sense of self-worth; 
• develop English skills so that proficiency in English will not be a barrier to the 
realization of personal goals, both academic and non-academic; 
• maximize their individual abilities and potential; 
• gain the knowledge and understanding necessary for meaningful participation in 
Canadian Society. 
The following principles of ESL education are fundamental to the development of courses 
and programs for ESL students. 
1. The educational and personal experiences that ESL students bring to the school 
constitute the foundation for all their future learning; therefore, schools should 
build on the educati.onal and personal experiences of each individual. 
2. 
3. 
While English conversational skills may be acquired quite rapidly by ESL 
students, five years or more may be required for ESL students to reach a level of 
academic proficiency in English comparable to that of their native English-
speaking peers (Collier, 1987; Cummins, 1981; Wong-Fillmore, 1983) therefore; 
schools must be prepared to make a long-term commitment to support the 
academic development of ESL students. 
Proficiency in English and a sense of belonging develop through use of the 
language with the general population; the ref ore, schools. have a special role in 
supporti.ng the learning and interacti.o1Ull needs of ESL students. 
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4. The cognitive growth of ESL students and their mastery of academic content must 
continue while English is being learned; therefore, the teaching of English should 
be integrated with the teaching of academic content that is appropriate to the 
students' cognitive levels. 
5. The academic and linguistic growth of ESL students increase significantly when 
parents/guardians see themselves, and are seen by the school staff as co-educators 
of their children; therefore, schools should establish a collaborative relationship 
with parents/guardians encouraging them to participate with the school in 
promoting the student's academic progress. 
6. A sharing of the social, cultural and educational experiences of ESL students in 
a school can lead to an understanding and appreciation of the various cultures 
represented in the school and community; therefore, teachers should ensure that 
students have opportunities to share their social, cultural and educational 
experiences with otherpeople in the school. 
7. Sense of identity and self worth are closely linked to a person's frrst language; 









STATEMENT OF PURPOSE 
ESL 2205 is the second course in an intended three-course high school sequence. It 
would normally be taken by students who have successfully completed ESL 1205 or who have 
an equivalent level of knowledge and skills. Students entering ESL 2205 are able to converse 
with their English-speaking peers and communicate their basic needs in the school and the wider 
community . . They can understand, converse, read and write about a number of topics. The 
course: 
1. helps students interpret, express and negotiate meaning in the classroom; 
2. familiarizes students with various content areas (Literature, Mathematics, Science and 
Social Studies, etc.) by providing opportunities to listen to, read and view selected 
materials; 
3. develops writing skills in the content areas. 




On completion of ESL 2205, students should be able to: 
1. understand a . variety of English speakers; 
2. understand common oral expressions; 
3. identify key ideas in spoken English; 
4. listen for specific inf onnation; 
5. listen for general meaning; 
6. make inferences from oral communication; 
7. make predictions from oral communication; 
8. understand a speaker's intent; 
9. take notes; 
10. understand English in a variety of situations (group discussions, seminars, classroom 
presentations, plays, movies, etc.) 
Speaking 
On completion of ESL 2205, students will be able to: 
1. ask questions; 
2. answer specific questions in class; 
3. express ideas, feelings and opinions; 
4. tell a story; 
5. give reports; 
6. give instructions; 
7. give descriptions; 
8. use language appropriately in a variety of situations (group discussions, class 






On completion of ESL 2205, students will be able to: 
1. read for a variety of purposes (enjoyment, information, study, social activities); 
2. inf er meaning of unfamiliar vocabulary from context; 
3. read for global meanin.g (skimming); 
4. read for specific i~fonnation or details (scanning); 
5. make predictions based on what they read; 
6. make inferences beyond the text; 
7. analyze visuals (photos, illustrations, charts, graphs, tables, maps, etc.) to aid reading 
comprehension; 
8. read selections from textbooks in various subject areas; 
9. read extensively; 
10. read with confidence. 
Writing 
On completion of ESL 2205, the students should be able to: 
1. use the _steps of the writing process (pre-writing, drafting, revising, editing and 
publishing); 
2. write for a variety of purposes (create, record, describe, explain, express ideas and 
feelings, etc.); 
3. write in a variety of formats (definitions, summaries, letters, paragraphs, essays, articles 
and reports); 
4. take notes; 
5. write answers -to questions; 




To achieve the objectives of ESL 2205, a thematic approach is recommended with 
emphasis on the development of the four language skills (listening, speaking, reading and 
·writing). The exact .weight given to the development of each skill should depend on the needs 
of the students. Topics and activities in the thematic units should reflect the students' 
backgrounds, needs and interests. 
Eight themes have been identified. At least four themes should be chosen for in-depth 
study. Canada and Its People and World Cultures are recommended for extensive study. 
Themes 





Health and Nutrition 
The Environment 
Famous People 
Students should brainstorm topics on each theme. Topics should be chosen which are 
relevant to the students. Selected topics should also provide an opportunity for· students to share 
information about their cultures, to learn more about Canadian culture and also help students 
develop the language proficiency required to cope with the demands of the regular class. 
In ESL 2205, students should study materials which use the kind of language they will 
need in subject area classrooms. Students must have frequent opportunities to read and write in 
the content areas. Each subject area has its own spec~alized vocabulary (eg., Mathematics: digit, 
area, symmetry; Science: gravity, freezing point, axis; Social Studies: temperate forests, 
continents, historical; Literature: atmosphere, plot, style) and ways of organizing information 





instruction in the language of the discipline, teachers can insure students develop the proficiency 
required to use academic language. 
To provide students with opportunities to experience literature, teachers should choose 
selections from the range of resources available in the school for students to study. In the course, 
students are required to read at least one short novel. 
Teachers should use the themes of the course as a guide to choosing selections for study 
in other subjects . . Thematic units should also include activities to prepare students to succeed in 
Literature, Mathematics, Science and Social Studies, etc. The following skills are particularly 
important: 
comprehension of extended discourse (eg., the teacher lecturing, student presentations, 
etc.); 
answering questions orally; 
talcing part in group discussions; 
reading textbooks in various subject areas; 
interpreting visuals materials such as maps, charts and diagrams; 
• • • wnttng answers to questions; 
writing paragraphs and essays on academic topics; 
talcing notes; 
writing tests; 
using reference materials. 
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Interacting 2 (Lidec Inc.) 
Time and Space: A Basic Reader (Prentice-Hall) 
Practicing The Writing Process 3: Writing In The Content Areas 
(Educational Design Inc.) 
Frozen Fire: A Tale of Courage 
Journey Home 
Listen for the Singing 







PHILOSOPHY OF INSTRUCTION 
A whole language approach should be taken to develop the skills of listening, speaking, 
reading and writing. In a whole language approach, language is learned holistically in a setting 
where students have experience using it. Also, a whole language approach recognizes that 
students need a linguistically rich environment where language is used in "real" situations . 
Whole language takes a developmental view of language learning focusing on students' strengths, 
not on their weaknesses. 
When planning instruction for ESL students, teachers should be guided by the following 
principles of language learning. 
· • Students learn language by using language. 
Students need many opportunities for interaction with peers and adults both in and out 
of the classroom, in order to develop the English proficiency necessary for success in the 
school and the community. 
• The focus in language learning is on meaning and purpose rather tha.n on form. 
Students use listening, speaking, reading, and writing to construct meaning for authentic 
social purposes (e.g. for meeting people, expressing ideas, finding out information, etc.). 
Students should use language for its own real purpose, to fulfil personal communicative 
needs. Mechanical drills and exercises should be avoided. Instead, teachers should aim 
to replicate as far as possible the process of communication. 
Grammatical rules are learned as a part of learning to communicate effectively. 
Grammatical .forms should be dealt with when the need arises and presented . in 
meaningful contexts. 
• Listening, speaking, reading and writing should be developed through activities which 
integrate the four skills. 
A whole language approach recognizes that students learn to use language through 
listening, speaking, reading and writing. Care should be taken to ensure that the four 
skills are integrated within the language program. 
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• Language develops best in different contexts. 
Teachers should create learning situations where students know the purpose of activities 
and understand that they are learning something useful. Students need to use a variety 
of materials appropriate to their interests and age level. This helps them become actively 
involved in using language. Authentic ma.terials such as newspapers, comic books, 
brochures, recipes, advertisements, · newsletters, textbooks, etc. should be used for this 
purpose. 
• Language learning should be free from anxiety which hinders learning. 
Students must feel comfortable enough to experiment with their new language . 
. "Mistakes" should be corrected when the focus of the activity is on accuracy or when 
"mistakes" hinder communication. Few learners ever reach the stage of total fluency and 
accuracy in every situation. Constant correction destroys a learner's confidence in his/her 
ability and leads to attempts to avoid using the language. 
• Learning situations .should be learner-centered and teacher-facilitated. 
Students bring a great deal to the learning situation. Lessons should be planned which 
focus on what students already know and thus enhance their strengths and interest. 
Lessons can be made meaningful and functional for students by involving them actively 
in learning and', ensuring that the content is of interest to them. 
• Students should have a choice both in terms of what they say and how they will say it. 
In real communication participants have a choice as to what ideas they want to express 
at a particular time and what linguistic forms are appropriate to express these ideas. 
Exercises where both the speaker and listener are controlled by the teacher fail to practice 
real communication. Teachers should ensure that students have ample opportunity to 
express their ideas and feelings in their own way. 
• A spiral approach to instruction should be used. 
A spiral approach to instruction is recommended. In a sprial approach, · language 
functions· are presented throughout the course in many different ways and at varying 







• Teaching techniques should vary. 
Student learning strategies vary. Therefore, teachers should use a variety of instructional 
strategies and techniques in order to accommodate the needs of individual learners. 
• · Pair/group work facilitates language development. 
Students learn language by using language. Pair/group work gives students the 
opportunity to interact with each other and use the language for real purposes . 
Listening and Speaking 
The development of listening and speaking skills is very important in ESL 2205. 
Teachers should concentrate on developing listening and speaking skills to help students 
effectively cope with the challenges of classroom instruction. 
A supportive classroom environment is important to the development of oral 
communication skills. Students will need ample opportunities to talk, listen and interact with 
others in pair and group situations. Also, oral communication skills can be developed through 
individual work and class discussions. The following activities are recommended: 
Brainstorming 
Answering questions orally 
Sharing written work 
Small groups discussions 
Role playing in groups 
Retelling activities 
Reading and Writing 
Story telling 
Small group reports 
Reports to class 
Listening to recorded passages/interviews 
Dictations 
Speeches 
A process approach to reading and writing emphasizes the stages students go through 
when learning to read and write, rather than simply being concerned with the product. 
Reading 
The reading process can be broken into the following stages: 
1. Pre-reading 
Pre-reading expectations or predictions guide students' reading. Students are 
better able to make sense of a text if they have background knowledge about it. 
At this stage teachers should motivate students to read, generate interest in the 
topic, activate or increase student knowledge about the selection and provide some 
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language preparation for the text. The following strategies can be used to prepare 
students. 
• Previewing the Topic 
Have students: 
describe a time they were involved in something related to the topic; 
make journal entries; 
listen to a guest speaker address the topic; 
view a video related to the topic; 
do library research to gather background information on the selection and 
its author. 
• Previewing Vocabulary 
Have students: 
guess the meaning of selected words from the text; 
brainstorm a list of vocabulary related to the text. 
• Previewing the Text 
Have students: 
read the title and discuss what they thiilk the text will be about; 
preview the visual material (charts, graphs, illustrations) accompanying the 
text and discuss what they already know about the topic; 
talk about what they would like to find out about the topic. 
2. While-reading 
At this stage, students are expected to read the text and construct meaning from 
what they read. Immediately after a frrst reading, teachers should ask students a 
couple of questions on the text or have them write about their initial reactions to 
the text in their notebooks or journals. Then, students should complete activities, 
such as the ones listed below, to increase their comprehension of the text. 
Have students: 
make notes on the selection; 
determine the purpose of the passage; 
chart the sequence of events; 
create an outline or map of the main ideas; 
draw a picture of the key character, setting or object; 
retell the story to a partner; 
write a summary of the selection; 
predict the ending; 
infer character traits; 
identify word clues which led to inferences about the selection; 
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scan the text for specific information. 
3. Post-reading 
At this stage, students should share their understanding of the text. Their work 
can be extended or enriched by participating in activities which stimulate their 
imaginations and strengthen language skills. The fallowing are some examples 
of post-reading activities. 
Have students: 
write a news story or poem on the theme of the reading; 
participate in a panel discussion or debate; 
role play the story with a new ending; 
create a collage or painting; 
invent a word game. 
To extend students' reading abilities, a real reading environment must be established. 
In a real reading environment, reading occurs throughout the day as students use a variety of 
print materials (authentic materials, self-created texts, reference books, picture books, textbooks, 
games, etc.) for a variety of purposes. 
Students are required to read at least one novel in this course. At this stage, an indepth 
study of the novel is not necessary. Rather, reading the novel should serve to: 
1. provide enjoyment; 
2. get students reading extended pieces of work (sustained reading); 
3. P!Omote an awareness and appreciation of the quality of the novel. 
Writing 
Writing tasks should enable students to write "whole" texts and thus provide practice of 
. . 
• various forms and functions in the context of real communication. Writing skills are best 
developed through a process approach. The writing process can · be broken down into the 
following stages. 
1. Pre-writing 
Pre-writing involves language experiences and activities intended to: 
• motivate students to write 
• help students establish an audience and purpose for their writing; 
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• help the writer to generate ideas and details that might -be included in the first 
draft; 
• assist the writer in making choices about what should be included in the first 
draft; 
• help students develop the vocabulary and grammatical structures necessary for 
writing. 
Ample opportunity should be provided for students to discuss the topics they are writing 
about. Activities which help students get ready to write include field trips, interviews, hands-on 
activities such as cooking or making things, reading literature, role playing and brainstorming. 
2. Drafting 
Once students have completed pre-writing activities, they are ready to begin their first 
draft. At this point it is important for them to get their ideas on paper rather than attend 
to spelling, punctuation and grammar. 
3. · Revising 
Students revise their writing to enhance the quality of content and improve the clarity of 
expression. Revising includes moving ideas around, adding inf onnation, taking out 
redundant material, paragraph structure, and clarity of expression. Revising can be done 
in several ways. Students can work individually or in small groups or the teacher can 
conduct conferences with a student or group of students. 
4. Editing 
5. 
Editing or proofreading is the process of checking a draft to make sure that mechanics 
of usage and spelling are correct. Teachers can intrcxluce students to editing gradually, 
teaching one or two skills at a time within the context of their work. 
Publishing 
To motivate students to do their best writing, they should be encouraged to present their 
work to different audiences. Students often take far more care with work if they are 
writing for an audience other than their teacher. Student writing can be shared or 
published by posting pieces of work on bulletin boards, reading stories and poems to the 
class, making anthologies of class writings, making tapes of stories and publishing class 
newspapers and magazines. 
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Teachers can help students develop writing skills through the use of controlled, guided 
and free writing tasks. 
Controlled Writing refers to writing done when a great deal of content and/or form is supplied. 
Students are given a passage to work with and do not have to be concerned with content, 
organization, sentence f onnation, or finding ideas. 
In Guided Writing, students are provided with the form of the sentences they will use as well 
as some content. For example, students may be given a first sentence, a last sentence, an outline, 
and a series of questions to respond to or include in their piece of writing. 
In Free Writing students are given the opportunity to generate, organize, and express their own 
ideas in their own sentences. Good pre-writing activities can insure that free writing tasks are 
possible with students at any level. 
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EVALUATION 
The primary purpose of evaluation is to determine to what extent students have achieved 
. the stated aims and objectives of a course. Evaluation is a continuous process and one which 
· should take several forms. In ESL 2205, it is recommended that teachers do bothformanve and 
summati.ve evaluation. Forma,ti.ve evaluation serves to identify a student's strengths and 
weaknesses with respect to specific objectives, to monitor progress through a concept or unit of 
study and to determine the effectiveness of the course content, method, sequence and pace. 
Summati.ve evaluation occurs at the end of a unit of study and is used to determine the level of 
achievement. 
· Student competency in language skills should be assessed by a variety of techniques. Use 
of a· range of techniques should give students the opportunity to demonstrate what they know and 
can do. When planning for evaluation, the teacher should consider the appropriateness of a 
procedure for the language skill it is to be used to test. 
The following techniques are recommended to evaluate students in this course: 
• Observation 
Teachers learn a great deal about students by observing them in cliff erent situations. 
Observation permits focus on aspects of student behaviour which cannot be easily 
assessed through other means. Through observation, teachers not only become aware of 
"what students can do (product) but "how" they do it (process). 
1. Personal Growth 
Teachers should observe students: 
participating in class; 
- . 
working in pairs or small groups; 
relating to other students; 
making a commitment to the task; 
taking responsibility for their own language learning; 
showing motivation and enthusiasm; 
taking risks with the use of English; 
socializing with other students. 
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2. Language Acquisition 
Teachers should observe students' ability to: 
understand and respond to basic expressions, questions and directions; 
understand cliff erent speakers; 
participate in group discussions; 
express ideas clearly and accurately; 
read a variety of texts; 
use content, prediction and word information clues; 
express their ideas and feelings in writing; 
write from dictation and take notes. 
• Cloze Tests 
Cloze tests are a very good way of evaluating students' overall proficiency in English. 
To do well on a cloze test requires competence in most aspects of language usage. 
However, poor performance can result from many possible difficulties, thus requiring 
careful teacher-student discussion of the responses. 
• Checklists 
Checklists which reflect the objectives of the course can be prepared by the teacher or 
adapted from commercial sources. Teachers should use checklists frequently because they 
• 
provide immediate information about student work. Checklists can be used to evaluate 
the skills of listening, speaking, reading and writing. 
• Rating Scales 
Like checklists, rating scales are used to evaluate the four language skill areas. Items on 
the rating scales should reflect the objectives of the course. Rating scales allow teachers 
and students to see progress over time. 
• Teacher-Student Conferences 
The teacher-studenrconference provides an opportunity for the teacher to focus on 
individual students. Conferencing allows the teacher to assess the student's ability to 
communicate effectively in English~' Teachers choose topics to discuss with students 
based on the themes explored in class. In this way, teachers can determine how much 
students have learned about topics, how well they· express their ideas in English, how they 
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• Retelling 
In this procedure the teacher chooses a passage for the student to read silently and then 
has the student retell the passage in her/his own words. The teacher determines how 
much the student understood by how well the passage is retold. Teachers must ensure 
that students have sufficient background information about the text to aid their · 
understanding of the passage. 
• Writing Folders 
Writing folders containing samples of student writing are a valuable means of identifying 
students strengths and weaknesses. They allow student and teacher to discuss progress 
and can be used to verify that students write for different purposes and audiences as well 
as in varying modes. 
• Conference· Writing 
Conference writing emphasizes ~ting as a process rather than as a product In 
conferencing, students discuss their work with group members and the teacher. Both 
peers and teacher ask questions to clarify ideas, identify areas needing improvement, , . 
suggest reorganization, and help with editing and proof reading. 
• Teacher-Made Tests 
Teachers should construct tests on what has been taught in class and use a variety of 
different activities and procedures in each test. Teacher-made tests can "include listening 
to recorded passages and answering questions, completing a chart based on a passage, 
writing a paragraph or essay on a given topic, or reading a passage and answering 
• • questtons on tt 
• Self!Peer Evaluation 
Self-evaluation helps students recognize their progress as well as their strengths and 
weaknesses. Self-evaluation also helps students focus on what they are learning. Peer 
evaluation provides an opportunity for students to receive feedback from other than the 
teacher. To be used effectively, it also requires that students understand the criteria on 
which their own work is evaluated. 
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